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|_EXECUTIVE SUMMARY

Aims of the research

This research examines how Everton Free School (EFS) has had an impact on the lives of
students that have attended the school. It addresses the following research question:

* What is the social impact of Everton Free School for its students?

The focus is on how the school provides the conditions for social empowerment. In this
case, the relationships between teachers and students, the activities and opportunities that
the school offers beyond the core curriculum, along with care and support systems are key
aspects.

Methods

The research was conducted during 2018 in collaboration with the School and involved the
following:

1. Development of a database of school leavers
2. Design and administration of a school leaver survey

3. A series of non-participant observations and in-depth semi-structured interviews

Key findings

Most of our interviewees described large class sizes and a lack of support and care from
teachers as major problems in their previous mainstream education. This is combined with
often very chaotic home lives, where the young people have ended up excluded from their
previous schools.

Good practices

Evidence of good practices at EFS include increased levels of attendance, small class sizes,
the ability to personalise learning and take advantage of opportunities tailored to interests,
and better recognition and attention to learning difficulties and mental health problems.

‘| felt we was part of something... we had a reason to come to school... you felt you
were worth something. It was a good opportunity, it was something new, you gained
new skills.’

Social conditions

The good practices and largely positive effect that they have had on the lives of research
participants are underpinned by the social conditions at the School, which include a strong
sense of collective identity, a relational approach to the students, and a structured and
supportive teaching environment.

‘You're not just a number, you're a student, you're family, you're a part of Everton, you're
part of the club, you're part of the community.’




‘A teacher in a mainstream school has been taught to teach, whereas [a teacher here]
has been taught to teach and listen.’

‘It was just a totally different take on education to the education that | knew... you
feel like you're working with [teaching] staff and not against them... we got to know
the teachers personally and they'd take time to speak to us on a personal level and |
just think the fact of how intimate and small it was enabled me to progress through. It
worked wonders for me. | feel like | owe a massive debt to them.’

It is important to also recognise that EFS is a social intervention for up to two years into
often quite troubled lives, which places significant challenges on the work that the School
staff do, including dealing with issues of criminality and violence, apathy, drug-use, mental
health problems, and the social consequences of living in poverty. This can also exert a
strain on the mental health of teaching staff.

Transformative experiences

Interviewees described transformative experiences from attending EFS, which suggest
that they were empowered by their attendance at the School.

‘What [EFS] did for me and my personality... it enabled me to become me. It really
did allow me to look at myself and be like “who am 1?7, What do | like?” and discover
interests.’

‘| felt like | was appreciated more and like, respected more... it was a godsend that | was
kicked out of mainstream to come here because honestly, | wouldn’t be where | am now.’

Leaving EFS

Through the good practices and social conditions which underpin them, EFS creates
potential for increased resilience, self-esteem, confidence and empowerment. However,
this is to some extent limited by the broader societal context that shapes these young
people’s lives, and the limits to which EFS can address these within the students’ time at
the School.

‘Since | left school, the next day | was in the gym... | got an apprenticeship with [name]
doing boxing, done my coaching courses, my boxing level one, my personal training... |
work there Monday to Saturday...’

‘It was a huge jump to then go and do college... so | ended up leaving, and then | done
a traineeship [at Everton Football Club]... then | went to Liverpool Community College
and | found that | preferred that college a lot more.’

The life course of students who attended EFS varies greatly due to a wide variety of factors
and although this research is based on a limited sample of interviews, it is clear that the
experience of attending EFS has a profound social impact on students who were struggling
to cope with education inmainstream schools.




Recommendations

Social work training for staff or employing trained social workers among the team

This may help to support staff and students in relation to some of the more challenging
problems that students face. Given the complex challenges faced daily by teaching staff,
the opportunities for training in social work skills might help to avoid burnout and offer
additional sources of resilience for teaching staff. Similarly, employment of a social worker
or social workers, who are able to adopt the relational approach that EFS has developed
may form an additional source of support for both staff and students.

Alumni links

The School has applied for AP innovation funds to offer some follow-on care, for the period
between leaving school and starting a job, training or college. This is likely to be a good
source of support, for example, the case of the student who felt lost attending college until
seeing someone else with an EFS link. In addition, it could be possible to integrate the EFS
academic calendar with activities and support that EitC offers to young people, especially
during the weekends and Christmas and Easter breaks, and ‘alumni’-style links could be
developed with school leavers. This may help them with the transition from being an EFS
student to adulthood.

Further integration into EitC activities and EFC events

Access to other EitC schemes for students and former students (including during summer
and holidays) could enhance the sense of collective identity that the students are able to
develop. This could require asking the students how they would like to participate in other
EitC schemes and what new ones could be developed. More involvement of EFC players in
daily activities and opportunities for work experience within EitC are likely to be useful. In
addition, social activities and getting the students involved with EFC, especially when the
move to the new stadium is complete could also be useful.

Further research

This research is limited in terms of what it can say about the broader population of EFS
school leavers, due to the difficulty of contacting students. The survey was unable to
capture enough responses in order to derive any meaningful data. Ways of tracking the
destinations and keeping in touch with former students would provide EFS with a clearer
picture of where students end up, and allow for reflection on approaches to all students at
the School. Further research into the career destinations of school leavers could help EFS
to gain more understanding of its social impact. The survey instrument designed for this
research project could form part of future research through the School’s destination tracker

process.







enhanced these young people’s lives during
their time at the School. While a broader aim
of the school’s work is to improve well-being
and build resilience, the transition from being
an EFS student to going to college, work or
starting an apprenticeship is a challenging
one that is to some extent beyond the scope

of the school. EFS remains a very positive
intervention in a hugely challenging context
for these young people. This forms the

basis of the reflections on good practice and
recommendations for EFS to build on the work
that it does (section 6).
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Figure 2: Map showing proportion of local government budget coming from
central government grant in England, 2009-2010 (Gray & Barford, 2018)

The significant reductions in central and parts of Greater London. Cities such as
government grants for local authorities have Liverpool, Manchester, Leeds and Newcastle
put considerable strain on public services are all coming to terms with the legacy of
across the United Kingdom but have been industrial decline and deeply entrenched
particularly acute across northern England levels of poverty.

12 | Everton in the Community - Everton Free School Social Impact Study







































































































































