[bookmark: _GoBack]Book Review: Problems in Philosophy of Education: a systematic approach, JAMES SCOTT JOHNSTON, 2019. London: Bloomsbury. Pp. 247. ISBN: 9781350076662. Hardback £81.00.
James Scott Johnston’s book title might suggest a focus on substantive educational or conceptual problems in philosophy of education-- citizenship education, environmental education, digitisation, perhaps. Instead, Johnston’s focus could be more accurately expressed as problems with philosophy of education as a field. These problems are long-created and endemic. Not the gender or racial imbalance, the scarcity of jobs, its disappearance from teacher education programmes, or the fact that most of it sits behind paywalls. Rather, the very conception and practice of philosophy of education itself: the questions we pursue are largely illegitimate. 
Our questions, and our approaches to answering them, are too often derived from other disciplines, Johnston argues:
It is not that the resources other disciplines provide are nongenuine: our attempts at using these to inform questions that do not properly belong to us are. Only genuine or original questions, drawn from the well of philosophy of education, not philosophy or educational practice, will have the wherewithal required to make the resources we use beneficial. (p. 44)
To argue that philosophy of education needs to “reconstruct itself through attention to original questions”, Johnston turns predominantly to Dewey, though his thinking is also influenced by idealism, post-analytic philosophy, and German classical philosophy as well as pragmatism (p. 167). Does taking Dewey as a reference point for this reconstruction amount to “drawing from a well”? (cf. p. 44). To those for whom philosophy of education starts with Plato, this might seem more like dipping in to a bucket. But this is part of Johnston’s point. It is a potential well if we ask the right questions. We can apply the ideas of Plato, or other philosophers from the ancient to the contemporary, to education, but in doing so we are led by their concerns, not by questions legitimately our own. Dewey was a “philosopher of education” concerned with the field generating its own questions and concerns (p. 59). 
In what could seem a delimited vision of philosophy of education’s potential, Johnston is nevertheless concerned with renewal. This is evident not only in the concern to “go it alone” while we, over the next generation or so, construct a self-legitimating discipline, but also in the definition of education he uses. Following Dewey, education is “the social transmission of ways of living and being from one generation to another” (Dewey 1996, 5, cited on 61). Refreshingly, for Johnston the scope of philosophy of education exceeds (even precedes, though certainly still includes) schooling. The Deweyan definition gives us pause to not move immediately to political or practical questions, returning us to the cultural origins of philosophy of education: “the articulation, construction, and dissemination of right ways of living and being in the (cultural) world of human beings” (p. 61). Such concerns being common across the humanities and social sciences, Johnston emphasises the need for philosophy of education to generate its own questions and concerns in this regard. 
Johnston articulates his approach in relation to other disciplinary concerns and influential approaches in the field since Dewey. For example, Part Two offers an institutional history (key figures, departments, associations, publications) of the field, focused on twentieth century North America. He consistently returns to the same point: they are too often driven by illegitimate questions. We should limit our focus to the development of our own distinctive questions. 
In Part Four, Johnston states the three questions vital to the field’s self-legitimation: 1) the nature of the process of the social transmission of the (normative) features of human existence from one generation to another (p. 171); 2) the subject matter necessary for the cultivation of the person-in-the-community-in-society (including cosmopolitan society) that accords with 1 (p. 189); and 3) the aims, ends, and make-up (structural and interpersonal) the school must possess to carry out the obligations of teaching and learning and the curriculum set out in 1 and 2 (p. 204). The reasoning developed throughout the book is applied systematically to each question, which is then considered in relation to what Johnston identifies as the core elements of a philosophy of education: Logic; Theory of Knowledge; Ethics; and Socio-politics.
Its philosophical basis might make philosophy of education particularly prone to self-scrutiny, Johnston suggests. In some cases, including Johnston’s, such scrutiny arises from a dissatisfaction with the field; one that may have more to do with the problems with philosophy of education (speculated above) than its relationship to philosophy, and one that cannot be addressed purely by critique. Other recent interventions in reframing the field (e.g. Masschelein, 2012; Lewin et al., 2016; Hodgson et al., 2018) share Johnston’s dissatisfaction, even his affirmative disposition, though maybe not his conception of a solution. However we pursue philosophical enquiry in education, attending to cultural practices of transmission between generations, where they occur and how, is vital. Our reconstitution might lie in turning to this empirical reality, however, not in shoring up “philosophy of education” against other disciplines.  
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